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Abstract 
CLIL (acronym for “Content Language Integrated Learning”) is a pedagogical and didactic proposal based on the use of a foreign 
language as means of communication for teaching one or more disciplines.“Plurilingual Education. Teaching and learning in 
other languages” is the title of an action-research aimed at verifying and evaluating CLIL effectiveness. 
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1. Introduction 
For at least thirty years, the progressively-greater understanding of the volatility of general knowledge has 
convinced us that learning cannot only be considered as a partial aspect of life but must be considered the result of a 
permanent “availability” during our entire life cycle. The expression “life long learning” has become, in this regard, 
a recurring  lexical reference in theories of educational science as in many fields of interest not immediately linked 
to the field of education such  as public communication, economics, politics. 
The concept of “life long learning”, though relevant, is not sufficient for describing the extraordinary growth in 
requests for further education, as has been registered  in the last few decades. The possible answers cannot assume 
their validity on the simple basis of longer life duration and the rapid obsolescence of known data, but rather meet 
the needs created by the unusual mobility of people,  the widening of territorial  boundaries in which a  life cycle 
takes place, the global dimension of commercial and cultural exchanges, and lastly, the overwhelming extension of 
relations that web has made possible- and with great difficulty – we continue to call “virtual”. 
   The opening-up of the time-space continuum and the extension in human-relationship systems, which not only 
presently -but also in the future will characterise realities of human life- give an extraordinary importance to the 
mastery of foreign languages - understood as the ability to speak, listen, read and write different languages than our 
own - which has never happened in the past. 
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    A consequence of this is the research in the field of language teaching methods and learning processes has 
become a privileged object of attention on the part of the education system. 
In some cases, such as in Italy, this particular educational challenge has already assumed a connotation of 
emergency and social urgency due to the lack of foreign language competence, especially in English, will play a 
greater part in the definition of new phenomena of illiteracy and therefore in the creation of social groups without 
the necessary tools for democratic participation: as exactly happened in last century in Europe for those who did not 
possess an adequate competence in national languages.  
Among the many proposals aimed at enhancing the levels of linguistic and communicative competence in the 
school context, the CLIL methodology is without doubt one of the most interesting  but also one of the most 
complicated to realise in the Italian school context. From the point of view of didactic and pedagogical research, the 
CLIL methodology contains elements of extraordinary interest such to merit the attention of the most important 
scientific literature and also authoritative documents of educational policy on the subject in the European context. 
CLIL (acronym of “Content language integrated learning”) is based on the use of a foreign language as a tool for 
communication and teaching one or more curricula disciplines. The language chosen as tool for communication is 
not necessarily a foreign language: in some conditions it can be even the national language as in the case of schools 
attended by ethnic linguistic groups and schools for foreigners. What characterises CLIL is the use of a language 
which is different than the mother tongue of the students, in the context of a normal study course. 
2. The purpose and objectives of the action research 
“Plurilingual Education. Teaching and learning in other languages” is the title of an action research project aimed 
at promoting  CLIL methodology in Sicilian schools and verifying some assumptions concerning its validity. This 
action research has taken the agreement of social, political, pedagogical remarks that have led Europe to involve 
itself in the challenge of learning at least three languages among its citizens as a starting point. 
The CLIL methodology is presented in diverse European documents as a positive solution from the point of view 
of the learners, because it allows putting the newly acquired linguistic and communicative competence into 
immediate practice. In this way, students are immediately gratified, contrary to what happens when content learning 
and the use of a foreign language is organized in different and distant moments. The important result is increased in 
student confidence also for those who have not obtained good results in formal and systematic processes of language 
learning. 
The action-research project, part of this conceptual pathway, is aimed at spreading CLIL methodology among 
non- bilingual schools. In 2007, approximately 200 Sicilian students and 20 teachers, from ten schools (two primary 
schools and eight high schools) have been involved in this action research. 
2.1. Objectives 
The proposed objectives of this action research are as follows: 
1. Promoting a greater student motivation in studies both in foreign languages and curricula disciplines; 
2. Creating a wider exposure of students to CLIL permitting an improvement in communicative competence; 
3. Enriching the number of words available regarding the disciplines taught in a foreign language; 
4. Favouring a deeper awareness of student learning styles; 
5. Starting processes of change and professional enrichment; 
6. Promoting, even outside the specific adopted methodology, the desire to plan, implement and monitor innovative, 
methodological pathways regarding teaching and learning of foreign languages. 
3. Method and supporting tools 
Tools: 
x Entrance Questionnaire (for teachers); 
x School Progress Diary (for teachers and students); 
x Final Questionnaires for students; 
x Both evaluation and self-evaluation forms; 
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x Focus groups for students, organized by teachers (at the end of the course); 
x Teacher interviews, organized by research coordinator. 
4. Results 
4.1. CLIL promotes more student motivation in studying both languages and curricula disciplines 
It was shown that the methodology itself was motivating. The motivation seems created by curiosity about “a 
new way of learning” but the interest towards the single discipline remains substantially constant: there is no 
increase motivation concerning studies of   “carrier” language or toward “carrier” discipline, rather, there is an 
interest towards combining both foreign language and curricula disciplines. 
4.2. CLIL can create a wider exposure of the students to a second language, permitting an improvement in language 
competence
It has been proved that such exposure to a second language is wider and also consumes more time than is given to 
conventional organizational teaching structures. This increase does not always translate into an improvement of 
general linguistic and communicative competence. 
4.3. CLIL significantly enriches specific vocabulary in the “carrier” related disciplines emanating  from the 
“carrier” language 
The teachers observed that the “carrier” language has created the necessity for  multimedia and literary  materials 
not normally used when the curricular discipline is taught via the national language. The vocabulary acquisition was 
strongly improved in its conceptual clarity. Paradoxically, at the same time, the need to present disciplinary content 
in an simple manner at the moment in which it is explained in a foreign language has revealed a reduction in lexical 
variety. 
4.4. CLIL favours a deeper knowledge of student learning styles 
The teachers have shown that the use of multimodal learning tools during CLIL teaching has made students more 
aware of their own learning styles. A wider range of student learning styles has been taken in consideration  
resulting in a larger number of students having been involved, including individual cases that in other conditions 
would have resulted in being excluded. 
4.5. CLIL can initiate and favour processes of change and professional enrichment 
The teachers, who worked in pairs, affirmed that the organizational and relational needs created by CLIL 
methodology require a general availability to take the risk in individual certainties and professional strictness. In 
some cases CLIL has created a rippled effect, a positive factor to develop the professional competence of  teachers. 
4.6. Students point of view 
The initial presentation of the new learning pathway has been appreciated and positively accepted. This has 
helped students to reflect on and monitor the entire educational experience and to be able to  evaluate their own 
behaviour and performance on the basis of the expectations formulated at the beginning of the course. Particularly 
interesting to us is the fact that the students, who in the past have shown negative behaviour and diffidence towards 
foreign languages, have declared that they discovered a fresh desire to learn thanks to a greater concrete 
involvement  of the students themselves and most likely the foreign language in traditional contents taught via the 
national language.The initial dislike shown for CLIL methodology, justified by the fact that it required an 
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extraordinary, cognitive load in respect to normal, didactic activities, was overcome also through  a greater 
availability shown by teachers regarding learning problems of each single student.
5. Conclusions        
The CLIL methodology - theoretically speaking - is very interesting and also one of the most complex systems to 
activate on a practical level within the Italian education system. The planning of CLIL pathways does not require 
extraordinary legal-technical procedures, specific organizational conditions whereas  there is a requirement for a 
considerable involvement in planning specific instructions, the  definition of the teacher roles and the choice of the 
most suitable cognitive materials taken from the curricular disciplines and then translated into didactic materials on 
the basis of the initial, linguistic competence level of the students. 
The CLIL methodology requires a continuous mental confrontation  between cultural, lexical and structural needs 
in foreign language and those which belong to the understanding of disciplinary contents,  requiring a constant 
exercise in adopting superior cognitive functions (comparison, reflection, further elaboration, reversibility, etc.).  
The creation of CLIL pathways therefore, without doubt, is functional in reaching objectives that, including the 
improvement in language competence, go beyond the cognitive behaviour threshold and at the same time offer help 
on the motivational plain. The changes observed in students, at the end of these CLIL experiences, has permitted us 
to reveal that peer to peer strategies, cooperative learning, authentic materials, computer technologies and non 
verbal language which take the place of verbal explanation have strongly favoured the acquisition of greater 
competence, the understanding of cognitive approaches, the maintenance of a high level of motivation and positive 
perception of oneself.      
The Italian specific problem is finding teachers from other academic disciplines who possess the correct 
linguistic preparation to be able to work independently without added support of foreign language teachers and vice 
versa.
To overcome this lack of integrated competence, the “teacher working in pair” strategy has been implemented 
and has shown itself to be a winning solution both for the students and the teacher themselves. 
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